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Art 

We at Parkwood E-ACT Academy believe the study of Art and Design in school brings significant benefit to the 
individual student, allowing time for contemplation and creativity and providing real value in terms of a lifelong 
appreciation of human creativity in its many varied forms.   
The nature of Art as an integrated hub subject can bring together aspects of many other taught subjects, 
(Mathematics, English, Design and Technology, History, Modern Foreign Languages, etc), within key curriculum 
modules; and the opportunity to engender an improved cultural awareness amongst the students through a 
consideration of cultural artefacts.   
 
In KS3 Art at Parkwood E-ACT Academy, we aim to develop our children in the following key areas in preparing them 
for the future:   

1. The development of motor skills in art.  
2. The ability to independently think critically and creatively when considering the world we live in.  

 
In order to achieve the above, we plan and deliver a knowledge enriched curriculum that enables students to 
extensively think about the delivered projects enabling reflection, opinion, inference and application across the 
breadth and depth of art and design as well as consideration of the world we live in. The key to remembering 
information in the long term, we believe, is through constant collaborative dialogue with the students on the taught 
modules.    
 
Through continuous observation of the various catchment areas of our Academy, we collaborate and plan for a wide 
spectrum of individual needs. Using student voice and visiting KS2 centres within our catchment has been a key 
factor in doing this and has influenced the two focal points mentioned above.   
 
Motor Skills (observation and control)  
Throughout KS3, we consider the application of motor skills (hand eye coordination) with the use of the formal 
elements of art. Looking at basic line and shape first, we break down pieces of work, whether that be a Pop Art piece 
in Y7 or an observation assessment, into its basic elements. This enables students to simplify complex imagery and 
apply line and shape in their own responses. We assess students material control e.g the way we hold a pencil, 
paintbrush or oil pastel to achieve the best possible outcome. Making links from how we hold a pencil and follow a 
line to sport or learning to drive, as these practices need good motor skills, is an engagement tool that show positive 
student response.  
 
As we begin to master the basics of material control through line and shape, we consider tonal shading and ways of 
applying this to create 3D drawings. We do this in a variety of ways whilst focusing on observational studies and 
portraiture.  Portraiture is a preferred choice of students due to the rise of selfies and celebrity culture. Using this as 
a hook enables teachers to deliver topics using a variety of portrait artists that consider dark, medium and light 
tones as well as the introduction of colour. Student’s prior learning is evident with pencil control (pushing down or 
lightening touch depending on preferred tone) as this has been covered when introduced to line and shape.   
When considering composition, we assess the work of different artists and designers across KS3. In Y7, we break 
down the work of Tolouse Lautrec into background, midground and foreground and discuss the importance of 
achieving depth using these key elements. In Year 8, we consider space and how we fill a frame thorough creating 
wallpaper designs based on the theme of Alice in Wonderland (again demonstrating retrieval of key words such as 
line and shape).   
 
In Year 9, students begin a GCSE taster session where we look at the first assessment objective in the specification. 
Teachers select a variety of artists for students to respond to with a view of building a small portfolio of work. We 
believe choice is a key factor in building confidence and independence in readiness for the later years of education. 
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By having the students select a variety of artists to study, we promote ownership of the projects, prompting deep 
and intensive discussions into contexts and opinion. With the use of knowledge organizers displaying methods of 
practical solutions, students follow a simple path, self-analyzing practical skill as they progress. When a mistake is 
made, students are encouraged to self-reflect and adapt, with teachers encouraging mistakes as this, as any 
professional designer or artist will tell us, is how we improve our practical skill. To reinforce this, teachers react 
positively to students who make creative errors, encouraging them to keep the work to look back on. At GCSE level, 
this is a key mindset we want all students to endorse.  
 
Critical and Creative Thinking  
‘Communities of Practice can be defined, in part, as a process of social learning that occurs when people who 
have a common interest in a subject or area collaborate over an extended period of time, sharing ideas and 
strategies, determine solutions, and build innovations. Wenger gives a simple definition: “Communities of 
practice are groups of people who share a concern or a passion for something they do and learn how to do it 
better as they interact regularly.”’  

https://www.learning-theories.com/communities-of-practice-lave-and-wenger.html  
 
With keeping the above quote relating to communities of practice in mind, we encourage our students to 
collaborate and consolidate reflections in order to progress. Using the progressive ladder of identify, describe, 
explain and apply, we are able to structure questioning when discussing themes and contexts. The beauty of art 
allows an individual to express opinion about ideas without fear of ridicule thanks to the subjective nature of the 
subject.   
 
Within topics, we focus on the formal elements and link them to themes such as mental health, historical events, 
advertising, employment and politics. This demonstrates to the students the power of expression and the 
importance of critical thinking for future use. Examples of topics and themes include the influence of pop art on life 
in the wake of World War Two, the use of colour in expressionism linked with the visual interpretation of mental 
health issues, political imagery and messages included in propaganda etc (Please refer to high level plan for topics 
and themes).  
 
We dedicate time in each lesson to either demonstrate a skill or discuss topics, themes and contexts to students. We 
endeavor to establish knowledge of the contexts or themes at the start of a topic and revisit the information at 
intervals throughout the term.   To aid in long term memory and to test retrieval, discussions can take place without 
the use of scaffolds or verbal resources with only a piece of art or artefact to rely on. This encourages students to 
formulate own ideas and opinions which aids in the preparation for interpreting exam questions at GCSE.   
 
Assessment   
Sketchbooks and learning diaries will assess the extent to which pupils have mastered the component 
skills (e.g shapes within still life) and are able to apply them to their creative work.  We encourage conversation, 
discussion, critique and debate about pupils’ own work and about the work of artists and designers. This embeds 
and extends our pupils’ knowledge of artistic concepts and principles along with the appropriate language for 
discussing works of art. When teaching art and design principles, pupils are expected to think, respond and create as 
a professional would, after having learned the requisite knowledge and vocabulary to do so.  
 

https://www.learning-theories.com/communities-of-practice-lave-and-wenger.html

